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Abstract 
“Emotions at work” is about combining the process of teaching with the power of emotion. Managing the emotions during 
teaching process conducts to the best memorising process. We just set emotion on its place. Teaching by emotion makes school 
more fun and more attractive. It can be performed under any system, into any country, into any culture. This is a theoretical base 
for developing a longitudinal scientific survey for the named method. The performance of the method will be evaluated against 
the classical teaching methods. Our next goal is presenting the results on the 7th International Conference Edu World 2016. 
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Argument: 
Either we spend our time in the office together with our co-workers, at the clinic with the patients, in 
educational institutions together with our pupils / students (and so on), the emotional state of an individual or group 
of individuals influences both one’s work and performance at work (L. McTaggart, 2007). The work environment 
and our emotions are important elements for professional success. For instance, if we guide by the sociometric 
assessment (by means of which we can identify the attraction – rejection – indifference relations within a group), 
rejecting work and / or the tolerance displayed at the workplace becomes justifiable up to a point (e.g. if the pupil’s / 
student’s effort to draw up a paper is not appreciated by the teacher, then they will live a negative experience which 
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will influence their future performance).     
The emotion concept itself cannot be easily defined in an accurate way, although apparently there are as 
many definitions of the term as there are books addressing emotion. Emotion means the recurrent involvement of 
feelings and impulses toward action, it means the feelings each individual can recognise in themselves, by 
introspection, or assign to others. Daniel Goleman decribes emotion as a feeling, while its associated thoughts as 
psychological and biological states and the extent to which we are inclined to take action (D. Goleman, 2008). 
Emotion means also mental states (what we cannot see) and external manifestations – the feelings. 
Moreover, emotion generates thoughts which reflect in our bodies and are somatised, generates states which become 
input for the individual. Therefore, we are talking about mental processes based on emotions, about feelings, about 
emotional phenomena (Rothschild, Babette, 2013). These are “(discrete, individualised) non-instrumental 
behaviours, non-instrumental behavioural traits, physiological changes and assessment experiences on the subject, 
being generated by external or mental events and primarily by the signification of such events” (Frijda, 1986, in 
Cosnier, J., 2002, p.14). 
This paper aims at putting emotion in its place, namely at establishing the place and role of emotion in our 
professional activity so that we understand emotions in order to properly manage them. 
In point of the teaching profession, we focus on addressing emotion in an educational context so that we 
can manage (organise, plan, control) emotions to improve teaching / learning during classes (irrespective of the 
schooling level).  
Therefore, when planning the teaching / learning process, the teacher should ideally: 
1. Start from a theory of emotions, answering the following questions: What are the emotions? How 
important are the emotions? What kind of feelings exist? How do emotions arise? What neural networks are 
activated when emotions occur? How do emotions influence the teacher / learner relationship? What is the 
relationship between emotions, knowledge and motivation?  
2. Implement the didactic recommendations offered by answering the following questions: What 
emotions are triggered during classes? What emotions must be triggered and in which stage of the teaching process? 
What is the teacher’s role in triggering emotions? What are the requirements to be met? Can the course content be 
better conveyed / received if associated with emotions? Can negative emotions also be generated in the classroom?   
And if we find a direct, one-to-one, collaborative and last but not least balanced relationship between the 
participants in the teaching / learning process – the instructor and the learner, teaching experience has shown us that 
although the teacher uses modern teaching strategies, his / her emotional state may influence both the preparation of 
the courses and the course itself. Imagine, for instance, the teacher mentally organising the lesson and presenting it 
to the students after having a heated debate with his / her fellow or after spending several nights in a row to 
complete an innovative research project! 
Since we admit the fact that emotions hold a significant weight in the teaching / learning process, they must 
be programmed in all the didactic moments of the course and deliberately induced in practice. Moreover, the 
feelings experienced by the pupils / students depend not only on the way the course is structured but also on other 
factors as the teacher’s attitude, the teacher – student relationship, student – student interaction, students’ traits, the 
emotional state of the students correlated with the course theme, the place where the course is held (Figure1). 
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Fig. 1: Trajectory of emotion in the act of teaching 
 
We therefore classify emotions into: 
a. teacher’s emotions (self-generated or as feedback); 
b. student’s emotions (self-generated or induced by the teacher in the teaching / learner process).
                          
It is scientifically proven that emotions can be deliberately induced to students. Specialist literature 
(Hascher, Tina, 2005) reveals the fact that the students’ feelings and frames of mind may be influenced by simple 
teaching methods, at least in the short run. However, modern teaching / learning / assessment strategies see learning 
as a complex, dynamic and multidimensional  phenomenon if the teacher / learner relationship is both active and 
interactive and dynamic, in which the feedback is completely provided. The teaching / learning process is a 
continuous activity irrespective of its fluency, with obviously constant parameters (teachers, learners) and, 
therefore, any final stage of a communication process (OUTPUT) is a part of the INPUT of the next stage.  
Research proves that mostly positive emotions must be generated during classes to ensure successful 
teaching and to help the learners grasp the information while in class. Negative emotions in teaching are also useful, 
especially to increase the learner’s attention and learning capacities.  
 Therefore, we present below the following cases in which the teacher may induce positive and negative 
emotions / feelings: 
 
The teacher generates positive emotions by: The learners feel the negative emotions generated by: 
¾ an interesting text ¾ a sad text 
¾ a joke, a funny riddle ¾ awful pictures 
¾ an exciting video ¾ a tragic, terrifying movie 
¾ a dynamic, positive lecture  ¾ a difficult to grasp lecture, filled with unpleasant 
events 
¾ mentioning the learners’ successful 
activities or praising them  
¾ reprimand 
¾ a souvenir ¾ an unfavourable assessment 
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¾ remembering some pleasant events and 
experiences 
¾ remembrance of some unpleasant events and 
experiences 
¾ a funny caricature and the like ¾ an unfriendly guest and the like 
 
In another scientific parameter, emotion is directly connected to the memorised episodes. Memorised 
episodes are classified in memory according to emotions. The emotion is the “chocolate cream” covering any piece 
of life. The librarian of our mind, Mr. Hipocamp selects memories according to the associated emotion. Memory 
cannot be chronologised or alphabetised. The emotional area includes a memory library. That’s how we explain the 
effect of emotionless teaching – the information is placed in the common, irrelevant staff area. The way books are 
written with hard work and sold by kilogramme, the same way the information transmitted by the uninspired teacher 
reaches his / her learners! Emotionless teaching is like a soundless symphony, the learner memorising solely 
repetitional bow movements: irrelevant! There are thinking movements that question the subjects taught in school or 
the amount of information to be memorised.  
In this picture of emotion, we also need to consider the ontogenetic explanation: emotions dissolve and 
float in the amniotic fluid even since the intrauterine time.  The first sensations/experiences (for example, S. Freud 
theories) will transpose into the first emotions.   We similarly feel the mother’s emotions and fear and joy are ours.  
Since the moment of birth until our last breath, we are constantly moulding and becoming ourselves; our being is 
defined by conscience, an acquisition of experiences.  They are not simply placed on our memory shelves. 
As a summary of the contemporary theories, memory is that something of all the cumulated experiences, 
made up of the emotional liquid where experimentation fragments or thinking bits are present.  There is learning 
through reward or punishment.  Irrespective of the learning type, the association with emotion, either positive or 
negative, is in a nutshell the essence of retention.  This is how we are born: to anticipate either the reward or the 
punishment, to retain and prepare for the wave of chemicals (dopamine, testosterone, vasopressin or oxytocin) and 
have a reaction to them.  And this applies mainly to students.  We are thus going back to the first definition that has 
been formulated and are expanding it: emotions are the impression of everything we think and live, becoming the 
action source for the future thoughts and actions. (J.Dispenza, 2014) (Fig.2). 
 
Fig. 2: Emotion input and output 
As teachers, what are we more exactly doing with the emotion?  Are we tasking it, using it?  Do we know 
how to manage it?  Emotion that is not your friend will become your enemy during teaching!  Why?  An ignored 
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emotion means non-empathetic behaviour.  An ignored emotion is a denied emotion, in most cases.  Or, should you 
deny emotions and feelings, you are not ignoring yourself as a teacher, but your entire being!  If a teacher 
empathizes with the students, understand and acknowledge them as humans – and vice versa – and makes 
himself/herself accepted, then s/he will establish the simple human communication, basic and fully authentic. 
Therefore, the educational communication built on the emotional skeleton can only help it be genuine, real, 
permanent and it will derive a motivational optimum of action.  We all remember our dream teacher.  It is not the 
completeness of his knowledge that prevails, but the closeness to the students, whom s/he was looking in the eyes!  
The students in a classroom can become a psychological body if there is a catalyser teacher to bring them together 
into a single unit with whom the teacher communicates and upon whom s/he will leave his/her mark (Over 100 
years ago, Gustave Le Bon noticed that a crowd acts differently than the individual, mainly depending on the 
catalyst, the person who gives something to it) (Gustave Le Bon, 2012).  
Even starting with designing the teaching goal, it is important to have a form of culture and belonging to 
the school group, which shares the same scientific values.  The dynamic groups of students within a department, 
bringing a real scientific outcome are more content that the groups in the middle of an argument or under a constant 
stressful state. 
Being a teacher is a noble profession, it is something that must not be overlooked or done just for art sake.  
The teacher should first understand himself/herself, to conduct a preliminary work in order to acquire a deep 
knowledge of his/her subject.   
In all the description of emotions, we – the specialists in education – can have a word to say, ready to 
manage emotion as both an input (connected to the society, environment, lifestyle) and output (school, peers, food, 
ambient, etc).  As a consequence, we need to consider a set of methods and teaching means of an effective action 
into the child’s life, based on emotions.  
 
In extenso: 
The 2014 Winter Olympics in Sochi have fascinated many people, even those who had no interest in sport.  
They expressed their solidarity, enthusiasm and emotion, by flying thousands of flags everywhere.  The entire world 
felt the euphoria of the winners.   
The teachers kept asking themselves the question whether it is possible to create, at least a small portion of 
this elation, in the classrooms, during the classes, in order to fulfil the teaching-learning objectives as they are 
stated? 
Such experiences and observations from sport are a real trigger for the emotions and the opportunity to 
focus on them in class, with the students.  If emotions lead to extraordinary accomplishments (as it happens in 
sport), why isn’t it possible to have them in the learning/teaching process?  It is obvious that the teacher cannot have 
the same euphoria during each class but it would be useful to mainly foresee the prospects of exploiting the positive 
effects of the emotions.  We therefore recommend an itinerary of emotions, which can be followed during class 
teaching:  
 
Positive 
emotions 
What triggers 
emotions? 
Topics/Examples Class times The teacher’s 
behaviour 
 
Happiness 
 
Joy 
 
Delight 
-short and funny stories 
-amusing video-clips 
-giggly pictures 
-cartoons  
-the feeling of 
achievement 
- a surprise gift 
-common positive 
experiences. 
 
 
Mind or creation 
games 
- the organizational 
stage 
 
-the teaching stage 
itself 
 
- the consolidation 
stage 
-inspires 
 
-friendly  
 
-moderator 
 
-is having fun 
 
-motivates 
 
-plans 
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Contentment 
 
 
 
 
Satisfaction 
Building realistic 
perspectives of success 
for each student:  
- lessons, exercises, 
situations of a medium 
degree of difficulty 
 
- differentiation among 
the assignments to be 
done, in dependence on 
the learning level of 
each student 
- exercises to be solved, 
based on well-reasoned 
decisions. 
 
- different duties to 
solve that will cover 
the entire range of 
topics, of a medium 
degree of difficulty 
 
- topics where the 
students can take their 
own decisions 
(tenders, negotiations, 
analysis, issue-making 
process). 
-the preparatory stage 
 
 
 
 
 
 
- the consolidation 
stage 
- nice 
 
- friendly  
 
- e profesionist 
 
- plans 
 
- activates 
 
-gives feedback 
 
Resolute 
 
Determined 
 
Self-confident 
- paper slips with 
questions on the 
students’ goals, 
expectations and desires 
 
- pictures 
 
-graphics, slides 
 
 
Topics that require a 
behaviour:  
 
-providing for daily 
existence 
 
- choosing the career 
 
- decision to apply for 
a job 
- the preparatory 
stage 
 
- the teaching stage 
itself  
 
- the consolidation 
stage 
-positive attitude 
 
- optimistic 
 
- empathetic 
 
-friendly 
 
 
 
 
Interest 
 
 
 
 
Curiosity 
 
- teaching materials 
including case studies 
using media support 
(audio-video) 
 
- presentation of new 
information that excites 
the students (using 
mass-media teaching 
means)  
 
 
- comparisons and 
contrasts (statistics) and 
role play (drama). 
Legal topics for 
finding solutions: 
- ability to negotiate 
in business 
-conclusion work 
contracts 
- types of contracts 
 
- procedure to apply 
for a job 
- training and 
employment 
- resignation/ 
dismissal 
- labour 
specializations, 
certificates/diplomas 
- the apperceptive 
stage 
 
 
 
 
- the development 
stage 
 
 
 
 
- involved 
 
 
 
  
- excited 
 
 
 
 
- stimulated 
 
 
 
 
 
Conveying positive 
attitudes:  
- presentation of positive 
perspectives (by using 
mass-media teaching 
Topics to prove to the 
students trust in their 
present and future, 
including:   
- the legal system of 
Idem - confident  
 
- honest  
 
- with a positive 
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Trust 
means) 
- educational games  
- role plays 
Rituals: 
- the quote of the week, 
interest for the 
cheerfulness of each 
student (How are you 
feeling today?  What 
projects do you have?), 
etc.  
the country  
- the system of social 
security  
- psycho-social 
development and of 
career 
- economic 
development 
attitude  
 
- empathetic 
 
 
 
Sympathy Intended guidance of 
identification with 
another person, whose 
behaviour and qualities 
derive from:  
- a short narration 
- images 
- a nice to watch video-
clip  
Topics where the 
behaviour plays an 
important role 
towards the other 
people:  
- dialogues, tutoring, 
guidance  
 
- the development 
stage 
 
- friendly 
- with a gentle 
voice 
- nice behaviour  
- plays the model 
role in the 
student’s life 
 
The experimental study that is on our future agenda will aim to determine the relation between the teaching 
accompanied by emotion and the efficiency in memorization.  We will come back to the idea of this paper and 
conduct a longitudinal study of a minimum 2 years in duration, when we experiment teaching techniques associated 
with emotions versus classical teaching techniques, with no emotion involved.  At the same time, the testing and 
assessment of the students before teaching, immediately after that and every 6 months since the teaching moment 
will measure the acquisition level and the efficiency in the memorization of those lessons.  Our intuition leads us to 
a validation of the hypothesis above.  We intend that, the moment our assumption is proven valid, to turn all the 
teaching methods into ‘open source’ on the internet, to be easily accessed by anyone interested. 
 
 
References: 
Bennett, Neville, (1976), Teaching stzles and pupil progress, Open Books, London; 
Bonn, Le Gustave, (2012), „Crowd Psychology”, Antet, Bucharest; 
Datler, M., (2012), Die Macht der Emotionen im Unterricht. Eine psychoanalitisch – pädagogische Studie, Editura Psychosozial Verlag, Gießen; 
Dispenza, Joe, (2014), „Breaking the Habbit of Beeing Yourself: How to loose Your Mind and Create a New One”, Curtea Veche Publishing, 
Bucharest; 
Dispenza, Joe, (2012), Evolve Your Brain: „The Science of Changing Your Mind, Curtea Veche Publishing”, Bucharest; 
Egan, Kieran (2007), Predarea ca o poveste. O abordare alternativă a predării şi a curriculum-ului în şcoala primară, Didactica Press, Bucharest; 
Goleman, Daniel (2008), „Emotional Intelligence”, Curtea Veche Publishing, Bucharest; 
Hascher, Tina, (2005), Emotionen im Schulalltag: Wirkungen und Regulationsformen, in Zeitschrift für Pädagogik, Vol. 5/2005, Belz Publishing; 
Hirblinger, H., (2011), Emotionale Erfahrungen und Mentalisierung in schulischen Lernprozessen, Editura Psychosozial, Gießen; 
Iucu, R., (2004), Formarea cadrelor didactice. Sisteme, politici, strategii, Humanitas Educaţional, Bucharest; 
McTaggart, Lynn, (2007), „The Intention Experiment: Using Your Thoughts to change Your Life and the World”, Adevar Divin Publishing, 
Bucharest; 
 Pânişoară, I-O., (2009), Profesorul de succes. 59 de principii de pedagogie practică, Polirom Publishing, Iasi; 
Perrott, Elizabeth (1982), Effective Teaching a practical guide to improving zour teaching, Longman Inc., New York; 
Rothschild, Babette (2013), The Body Remembers.The Psychophysiology of Trauma and Trauma Treatment, Herald, Bucharest.  
 
